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INTRODUCTION

Project S.P.1.C.E. (Special Partnership In Careor Education)
was conceived as a means of providing career lu;;aﬂﬁss information
to intermediate aged educable mentally handicapped students. Six
modules have been aav¢lnp§d for the Project 5.P.1.C.E. curriculum.
These six modules are designed to meet the following elements of
the National §f:ndlrd Career Education Model:~

1. Career Awareness

2. Educational Awareness

3. Economic Awareness

4. Beginning Competency

5. Decision Making

| 6. Employability Skills

7. Self Awareness

8. Attitudes and App%g;i;tians
The six modules éra entitleési"

1. Self Awarenaess (Stsaéaia 7)

[
»

Ca:aer/ﬁdu;afianal Awa:engss (Standards 1, 2)
5. Decision Making (Standards 4, 5) '
4. Economic Awareness -(Standard 3)

5. Employability Skills (Standard 6)

6. Rights and Responsibilities (Standard 8)

Each module follows the same format: an overview and an

activities sé?ti&ng




The overview includes: Module Objective; Student Performance
Objectives; Module Organization; Module Utilizatien; Assessing
Student Activities.

Fallawing the overview are the sctivities for the module.

The directions in the overview inform you of any necassary,
additional materials needed for the completion of the module,
Also, estimated time spans are included to help you decide how
the materials could be used in the cl;;sréag.

The modules are not intended to be strict rules for imple-
penting & program, rather they are to bs considexyd as guide-
lines and suggestions, You should feel free to ilter, add,
exclude, or ignore any af the activities included in the modules.

Materials for the Project S.P.I1.C.E. Curricvlm include:

1. Originti materials designed by Project i.P.I.C.E.

personnel and teachers.

2. Materials adapted from The Valuing Approach to

Career Education, 3-5 Series,published by

Education Achfevement Corporation.
3. Materials from the State of Florida, Department
of Education, Division of Vocational Educationm,

nployability Skills Series. -

4. Commercially produced materials from:
Nalt Disney Pfeduetians
‘Society for Visual Education
McDonald's cgzparitian

ii



The career awareness program you establish for your students
must meet their needs, just as Project S.P.I.C.E. met the needs of
our students. Remember, Project S.P.I.C.E. is not a curriculum
you introduce in place of an existing program, but more importantly,
an integration into your on-going curriculum.

Welcome to Project S.P.I.C.E. We hope you find it as exciting

and successful as we have,

TR 4



OVERVIEW

MODULE OBJECTIVE

The student will demonstrate the ability to apply information and
values to the process of making decisions in the selection of
occupations and be able to demonstrate selected skills in the
successful performance of each occupation.

STUDENT PERFORMANCE OBJECTIVES

The student will be able to:

1. List two kinds of information about self to use when
deciding on an occupation. :

2. List two ways to find out about his abilities, interests,
work preferences and valuas. ,

3. List two major types of job information to collect before
deciding on an occupation.

4. List two ways to find out about a specific occupation.

S. Select three occupations for skill development.

6. Name and demonstrate three skills required for each

occupation selected.
MODULE ORGANIZATION
This module is designed to help the student become aware of the process

of obtaining information about self and occupations in order to sake deci-
sions about entering the world of Hﬁfk Throughout this learning period,
students will be making tentative occupational choices so that they can
begin assessing themseives in relation to information about thase oeéupc—s
tions. ‘ﬂn module is comprised of three units involving seven learning
activities. |

traits and work preferences. They also discover how
to find out information about themselves.

Unit I: Students explore themselves, identifying personal

™
Unit II:  Students explore means of obtaining information sbout
' various jobs and occupatioms.,

8



Unit T1I: Students learn how to select an occupation and the
consequences of thelir selections.

Units ! and 11 should be lmplemented at the beginning of your program,
while Unit 11l can be dealt with throughout the program.

During the course of this module, peer interaction, commmity carser
consultants and parental involvement should be intertwined with all other

activities.

MODULE UTILIZATION

This module requires minimal preparation. All worksheets taken from

Esploysbility Skills Series, Choosing An Occupation developed by the State

of Florida, Department of Education, Division of Vocational Education, are
provided in the module. You will need to reproduce the pages for your

students.

Student achievement can be assessed in two ways: (A) by evaluating
the quality of xuch student's participation in the module and (B) adminis-
tering the test at the end of this module.

(A) Students participate in a variety of learning activities,all of
which are intended to help students achieve one or mors of the objectives.
Thus, you may establish performance criteris for each activity and evaluate
student achievement based on student's participation in the learning
activities. Informal review tests are provided for Units I and II.

In particular you may .t to assess student performance on activities
in Unit ITI. The activities in this unit ,1m1§2 the demonstration and
performance of making a decision concerning an occupation and developing
skills for that occupsation.



() Student attainment of some of the objectives for this medule
can be measured in part by the trus-false test provided at the end of
the sodule., ODirections for test administration are included. An
answer key, and & table shich relates oach itom on the test to the student

objective with which 1t is sssociated, is also included.
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MODLE PROFILE

e e e AT

INIT 1 Thinking About Yoursel!
ACTIVITY 1t Persomal Teaits

LEARKING ACTIVITINS

Discuss with the stwdents infor:
aation concorning occuptions they
know 4bout and how they might perfors
that occupation,

Introduce the concepte of abllities,
Interests, vork preferences and
values,

Keview atudent responses on thelr
U1 Can.. " Shouts and discuns hov
that Inforsation can be uaed In
selecting an appropriate occupation
Asslst the students In comparing

thelr abilities with thote necestary
in each occupation discussed,

S i A el =

ACTIVITY 11: Getting Information
Mbout Yoursell

Introduce the concept of salf-
avareness and Jta' {aportance fn o
making decisions about 4 futun
occupation,

ESOUICH/MTERIALS

Pages 36 Choosing An Occupation

ctivity Page b

Stisdent "1 Can,.." Sheot

Occupational profiles in Froject
_s AL H My ﬁolﬁf 1o Your

Student written pmflm

Qccupationa] Outlook Mandboak




~ - MODULE PROFILE (cowr'p)

[

 EARNING ACTIVITIES

A

. ;/
, {

=

" RESOURCES/MATERIALS

| acrviny 11:

/
o
Have tha stu ents read pages 7-11 -

Pages 7 11 in Chnasmg An Occupa- |

(Cunt‘cf)
: | to discnver ways of finding out -~ tion
B about thair gbilities, interests,
T work Preferem:es and values, .
" Students cnmpleta acti\rlty pages Activity pages 12-14 |
12 14 ;

| ACTIVITY T1L: Identifying Your

Work Preferences

Provide'thé students with additional
insight into expanding their
wark preferences.

Actm.ty Sheat pages 15 16
Self-Test page 17

| UNIT IL: Occupation Infornation

| dctiviny 1: - Types of Inforaation

An Occu Occupation, Through reading these j_!

‘'pages the students-will learn gbout
the types of infornation they should
have cunceming various occupations,

~ Pages 21- 22 are activ;xty pages fnr |
the students to complete.

Pages 18-20 in C oosing An
Occupation,

Activity pages 21-22
| Self‘s’rest;page 23

| ACTIVITY I1:
" tional Informatio

How to Get Occupa;{l |

Introduce pages 2- 28 in Chabsin
An Occupation, ~These pages st

a varigty of ways to seek job infa_r- |

 mation. Pages 29-33 available for the
~ students to complete.

Pages 24 28 111 JEhaosm An_

Occupation ation .
Activ;.ty Pages 29) 33

al




ODLE PROFLE (cor')

TOPIC

" LEARNING ACTIVITIES

RESOURCES/MATERTALS

UNIT T1I: Selecting an Occupation

ACTIVITY 1 Selection

. Ask the students to uake & tentative
occupational choice,

éncauraga the students to think about

| the criteria for choosing an occupation
- and encourage then to discuss their

choice and why they selected it,

CTIVITY 10 Skills

Once an occupation has been selected,
have the student make & checklist
of the basic skills necessary to -
enter that occupation,

Emﬂmﬂmmmﬁﬂﬁ‘
and encourage the students to work

on the skills.on their checklist,

Périodically review the checklists
"to gvaluate individual progress.

Paper and pencil

di




LEARNING ACTIVITIES

Unit I

Thinking About Yourself

Studen:iPerfarnance Gb'ectiVE, The student will be able to:

1. List two- kinds af information about self to use whan deciding
‘on an occupation. '

2. List two ways to find out about his abilitigs, intarasts,
: _wark preferences and valuas.

A;tivity One - Persanal Traits ;

In:tuduce this aetivity by dis:ussing with thg students infafmgtian
' :ancerning gccupﬂtians they know about. Ask students to fiame an occupa- -
tion.in which they are interested. .Ask then. to state what they knaw ahaut .
tha a:;upatian and -how they ‘might perfbrﬁ thgt aﬂtupation. - o

- Explain to the students that ‘they will, now- bagin studying sbaut ’} 
trgits. By having the students read pages 3-6 in Choosing , tion,
they will become familiar with the concepts of abilit: as,;”‘

A preféraneas and values. Use this information to ‘review what theistudents

"zstudents aiscpvar wnys’a

have listed. on their "I Can.i. Sheats, asking’ questians ‘such as "Do you
~ have-enough . infbrmgtian about yourself to select that a:zupatiﬁn?“v “Dﬁ
you feel that it is an app:ﬁprigte uécupatian fbwaﬂu?" at:. IR

" From the students' "I Can..." Sheets CSEB Self-Awareness Hgdule,
‘Unit II) assist the students in comparing thgir sbilities with thasa
necassary in each’aceupatian discussed. ' .

A:tivit, Tﬁa - Gattin 7InfbrmgtianrAbaut Yaur;alf

: Tha studantS»a:g bacaming awgrg of tha ﬂééd fnr more infbrmatiun abaut
thanselvas“bgfbra making a tentative. decision abaut a fture occupation. -
. Introduce pages 7-14'in thasin:,An Occupation. By Teading .these pages,

Finding out about. their abilities,: intarests;
“work prefazaﬂces and values. - Pages 12- 14 are aetivity pazes fb: tha
students to eamplata. i o PR a

Activity Three 3 Identifyin Ybu: Work Praferencas

As students become awara af aceupgtians in falatian to their abilities,
interests, 'work preferences and values, they can begin to make decisions as
"to their choice of several realistic occupational areas. To provide students
with additional insight into expanding their ‘work preferences,. distribute .
Astivity Sheet's. 15, 16. Students will hbecome ‘familiar with the process of
critieally viawing an u:eupatinn in terms of their work preferences.

. N . P v T ) v




Unit II

Occupation Infamtiﬁn :

% Stud;;zg?grforpsgeg Objective: The student will be able to:

" 1. List two mjat%ﬁeé of job information to collect before

deciding on an occupation. 7
2. List two ways to find out about a specific occupation.

Activity One { Types of Information °~ -~  °~ . . -7 . v s

Students are now aware of how to obtain information about themselves
and are ready to begin the process of making decisions concerning an occupa-
~ tion. ‘Introduce to the students pages 18-23 in Choosing _An.Occupation. ‘
From -these pages' students will learn about:the types of information they
should have concerning various occupations. Also included are two activity -
pages for the students to complete. L '

i3

Activity Two. - How To set Occupationsl Information

‘Throughout ‘the program, the stiidents are talking with commmity
career consultants and obtaining’ information about various occupations, -
Commmity Career Consultants are an excellent source of information. .
However, during the.course of your program you will not be able ta expose

~ the students to every occupation that is svailable. They must be dble to.
know where they can obtain more comprehensive views of the world of work,
_Introduce the students to pages 24-33 in Choosing An Occupation. Within - _
these pages, students will discover a variety of ways to.ohtain job infor- .

mation. One activity page is.available for the students to complete.

s

&
;
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Unit III
Selecting AS; :Gec*@atian

Student Performance ijaggivés The student will.be able to:
1. Select three occupations for skill development.
2. Name and dmstﬁte three skills required for each occupation

selected.

Activity One - Selection

. The students have learned the basics of occupation selection. Ask-
the students to make a tentative occupational choice. Stress tentative
choice. Encourage students to think about the criteria for choosing an-
‘occupation and ask thém to discuss their tentative choice and why they
_selected it. =~ : - S

Activity Two - Skills

" _Once ‘'an occupation has been selected, students must develop ckills
that would be necessary to enter that occupation. By visiting and talking
with a consultant, students can obtain a first-hand look at the necessary

skills that can be learned now. Thisimay involve an academic “skill such

as reading a paragraph, adding a column of mumbers, following oral instruc~

tions, gtc. The student should focus attention on' the basict skills not

the technical skills at this time. Have the students make a'skills check-

list, and encourage the students to work on the skills on their checklist.
Periodically review their checklists and note progress made.

L N
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ASSESSMENT INSTRUMENTS
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- 10

1. Your parent's level of education is an important factor that
you should think about in choosing an occupation. :

TRUE FALSE
‘

2. Your values are an important factor that you should think
about in choosing an occupation.

TRUE FALSE
3. Asiing yourself questions is a good way to get information
: about your own interests and abilities. -
TRUE - ~ FALSE f | .
4, Your harascapé is a good source of information about your
interests and abilities.
TRUE . FALSE

5. Special licenses may be a requirement of a jab-
TRUE | FALSE
6. Chances for advaﬁcement are part of the information that
: yﬁu_should get on your future in the job,
TRUE e " FALSE
7. Looking at product adé in. a magazine is a gaad“ﬁay t9 get
information about job descriptions, requirgmen§s apd prospects.
TRUE . FALSE o
8, Watching television is a good way to get information about
' job descriptions, requirements and futures. '
TRUE ' ~ FALSE

21



11
y Test Administration

Prea-Test

By adninistering the trus-false Choosing An Occupation
test before using any activities in the .mo you :

s in the module, you will have
information concerning the student's present knowledge of the
information necessary in choosing an occupatioun.

The test consists of eight (8) true-false statements.
Students may read the statement and circle the correct
answer. For those students unable to read the test, it may
be administered orally, with the student circling the answer.

. The poat-test should be given at the conclusion of the ;
module. The post-test is identical to the pre-test. 1
Directions for administering the post-test are the same as ;
for the pre-test. :

Objactive No. Item No. Correct Answer

S PWWNN
CO~J VUL £ LI PO =
oxgrxg e e -3 H1 g

22
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CHOOSING AN OCCUPATION
Selected Pages from
CHOOSING AN OCCUPATION

PERSONAL FINANCES
GOOD WORK

Developed by:

Careexr Education Center
Floxids State un1Viri1ty

pursusnt to a contract with the State of Florida, Dip;rtiint of
Edn:ntiun, Divis;an of Vocational E&uelti&n.

Permission for regrlnting of th: selected pages has Biln
obtained from:
State ﬁf Florida
Department of Education
Division of Vocaticnal Education
Ralph D. Turlington, Commissioner

*

NOTE: Page ﬂU!b!!l in parentheses :ﬂr?llpﬁﬁd to pages in the
original text material.

23




APPENDIX - STUDENT RESOURCE MATERIALS
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Your choice of an occupation is one of the biggest decisions
that you'll ever make. Before deciding on one, it's important
~ ta think seriously sbout what occupations will fit In with your

You have your own special combination of abilities (skills)
snd aptitudes (natural talents), pius interests, work prefer
ences, and values. These abilities and other personal traits

- can make you really successtul and happy in some occupa-
*. tions. In other occupations, you may have to work much
~ harder to leamn the requilijd skills or adjust 1o the working
conditions. That's why it's 8o important to consider your per-
sonal traits when thinking about occupations. * .

You need to find out as much as you can about different oc-
_cupations, too. Some occupations require the skills and inter-
ests you have; others don't. You may find some occupations
exciting, while others may bore you. if you take the time to ex-
plore them, you'll tind some occupations that match you in

almost every way.
¥

in learning more about the world of work, you'll hear the

. words Job, cereer, and occupation used again and again. You
may wonder whether there's any ditference between an occu-
pation, acareer,andzjod.

in this unit, the words occupation énd career are used to
mean the samae thing. Both words cover the idea of the kind ot
+ work you do to earn your living. Occupations or careers can
include many jobs, all of them in the same occupational area.
.. For example, if you're a nurse, you may have a job as anuras
“+In the Army, then Iater at a doctor's office, and after that at a
- hospital. Thess separate nursing jobs are 8l within the area
 of your occupation, or career, as 8 nurse. _

 AS you can see, deciding on an ocoupation doesn't mean
choosing one job to do the rest of your lifel When you choose
an occupation, you select a general area of kind of 'work that
you'd like t0 do. Esch job within that occupation won't be ex-
actly the same, but they'll all have something in common -
such as the interests shared by moat workers in the ares, the
nead for certain skills or abliities, or the working conditions.

R IR 25




N

That's uhy ym‘ll be thinking about mﬂl 8% you: b-gln
’ thluking about occupations. You'll be looking for matching
traits in yourseif and an occupation. This unit will showyou: -

% How to put these togather

Aruitoxt provided by Eic:



Thinking about Yourself
Types nffnfaﬁ?iéﬁgn-about Yourself | | o

You're very special—you're the only person in the world like
you. So, you are the most important thing to think about when
you're choosing an occupation. Your special combination of
interests, abilities, work preferences, and values provides the
best source of information about you. These items can tell
you what to look for in a career if you want to be happy and
really do a good job. C

¥

It's important to find out these kinds of information about
yourself before you choose an occupation, If you don't, you
may end up in an occupation that.doesn’t suit you. Look at
what these people have to say:

-

Kelly: "After being on the job for-several months, I've found out
that | réally don't like working with a group. 1I'd rather work by my-
self. Too bad | didn't know that before | took the job."
- Jim: My dad always wanted me tobe an architect, and so I took a

lot of coirses in design and drafting. What a bore! A few months

ago Istarted all over again in ornamental horticulture, since I've
_ always been interested in plants. My grades are better, and | don't. ,
" even mind studying now." A : ) ’

. 0) | ,
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- Alice: ""I'§e been a secretary for three years. Lately I've begun to
see that the thing | value most is being able to create something of
my own, like a painting or a piece of pottery. Maybe | shauld have

goneinto artordesign...."”

Doug: 'l just failed the typing test at my first job interview. When |
was having so much trouble in typing class, | should have realized
| couldn't make a living as a typist.”

Bill: "'l wish | had taken a gecd Icck at myself before | rushed into
the first job that came along!’’

It Kelly, Jim, Alice, Doug, and Bill had spent some time get-
ting to know themselves before they chose an.occupation,
they could have saved themselves a lot of dissatisfaction and
unhappiness. What have their jobs taught them about them-.
selves? Well, Kelly found out that she likes to work by herself,-
and not as part of a team or group. This is one of her work
preferences. Jim learned that his real interest is horticulture,
not architecture. Alice realized that she values being able to -
create something of her very own, like a painting, and Doug .
sees now that he has no ability in typing. Deciding on an oc-

cupation without knowing these kinds of things about your-

self is like shopping for a pair cf shoes wntheut knawmg the . .
size you wear cr the color you want. _

5
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There are four kinds of information that you should know :
about yourself when you are getting ready to choose an -
occupation:

® your abilities

® your interests

e your work preferences
. ® your values.

When you put these traits or characteristics ‘together, they
form a picture of you as a worker. You'll be putting togewner a
picture of yourself in the first part _af this booklet.

These four kinds of information can help you decide what
kind of work you'll be good at and enjoy most.

1
®

Your abilities are the things you do well. Can you fix things, |
sew, play a musical instrument, type, or cook? In what sub-
jects do you make good grades—math, English, art, busi-
ness, physical education? '

Your interests are the things you like and enjoy doing. What

~ are you interested in? What are your hobbies? Do you enjoy -

" music or science, meeting people, selling things? Are you
happiest whenworking outdoors? ‘

Your work preferences are the feelings you have about the
. kinds of activities you do on the job and the conditions under
‘ which you wor.. Do you like to work alore or with other
———— people? Would you rather work with things or with ideas? Do
you like to be the boss, or carry out someone else's direc:
. tions? Do you prefer a set routine, or a challenging job with

péw problems to solve aimost every day?

TWork
Preferences

Your values are the things that are important to you. Would
you prefer a job that pays a lot of money, or a job that pays
less but is more secure? What other things are important
" to you—responsibility, independence, power, the good opin-
ions of others? Or do you value a job in which you can be cre-
ative, help others, or.add to the world's knowledge? =

e o When'you put these things together they form a picture of you
T N : as a person inthe world of work.




Activity:

Identifying Personal Traits

should think about before choosing an occupation. Then de-

1 List the four kinds of information about yourself that you
fine (describe) each one In your own words.

Kind of Information Definition. .

d. R — I I

) " Read each sentence and decide whether it states a person's
interests (), work preferences (P), values (V), or abilities (A). -
Then write the letter that describes the statement In the blank -
in front of each line. .

| like to work alone,

I like to work with plants.

_ I'am very good with numbers.

_ 1like to write storles. “ |

| think the most important thing in life is having lots of

, - money. _ ' T

‘ : ' __ lcantype 60 words per minute.

| can play the piano.

" — llike sports. ]

| | think having lots of friends is important. a

I like to play the'piano.

\ | -, —— Ilike to work with tools.

_ | would rather have a Iaw-paying job where | was certain -
KA ‘ " | wouldn't be laid off than a high paymg.)ab that might -
lastonly a sht:rt time. X,

. .o -1 would rather take orders from someone else than have 5
' to make alot of decisions myself. 5

| made straight A’s in shorthand.




. How to Find Out about Yourself

Right now you're p,rabaﬁly.saying to yolurself, “Okay. Every-
body has ditferent-abllities, interests, work preferences, and
values. But how do | find out these things about myself?"’

Why not start by asking yourself? You know yourselt better
than anyone else does. Then check with people who know .
you well and ask for their opinions. You can also get some

good information about your abilities and interests by look- -

. Ing at your school records and test results. The information
. you get from these sources can help you form a more com-
plete picture of yourself.
Be. careful, though, not to accept everything ydu find out:
‘about yourself without question. Some people will tell you
what they think you want to hear, or what they wish were true. -
Grades and test scores sometimes tell only half the.story—
you may have scored poorly on an important test because you
were nervous or sick, or made poor gradeg one year in school
because you didn't know then that you needed glasses.

Don't make ‘excuses for yourself, however—you kKnow your

shortcomings. But remember that your career choice should

be based on a/l the information you can get about yourself.
Ask Yourself e (
You're the expert when It comes to you. You know more -

about yourself than anyone eise does, but.you may know .
yourselt so well that you take your iriterests, skills, abilities, .

and other personal traits for granted. If playing the guitar,
writing, or swimming is easy for you; you may.not realize that *~
you have a talent that other people work hard to achieve (mas- - ‘

ter). Taking the time to think about your likés<and disiikes;

what you do well and what you don’t, can pay off. The infor: ~ *

mation you find out will be useful in helping you decideona- "
career, o SN SRS

“ scription of your abilities, interests, work‘pfafgrence_}sl,—_aﬁd}

values. ( -/

A good 'way to begin is' with a self-inventory—a writt{er‘i‘ de-




-

Think about the things you've done-in the past that you've es- :
pecially’ liked doing. or really disliked. Ask yourself, “What
made these good or bad experiences for me?"' Was the. task
too ditficult, or so easy that it bored you? In schooi, what
subjects have you made good grades in? Now you're talking
. about abllities. Did you enjoy a particular project because you
ware working with other people as part of a team, or because
you wefe in charge and made the decisions? Are you happiest
when working alone, or with a particular group, like chiidren,
adults, or the handicapped? These are examples of work
preferences. ’ , o

To find out more about your values, think back over some of
the decisions you've made. Did you turn down a chance to

_make‘some money S0 you could play softball or go to a con-
cert? Did you.volunteer to help at a community center during
the holidays instead of getting a part-time job? '

" Your Interests are perhaps the-things you know best about
yourself. What dré your hobbies? What section of the Sunday
paper do you read first. sports, fashion, news, or the movie
section? When you have a.day off, how do you spend your
time? What subjects do you most enjoy studying or learning. .
about? ’ ' - _ : -

.. These questions are some that only "ycu,-can answer. Think .
~ about them. You might learn a few things about yourself.: -




Ask People Who Know You Well
1

You know things about yourself that no one else knows. But -

" other people may have noticed things about you that you take
for granted or aren't even aware of. Other people can be a very.
good source of information because they see you differantly
thap you seb yourself. Often their views can complete the pic-
ture you have of yourself—like filling In the missing pieces of
a puzzle. ' C Co

Who should you ask for information about yourselt? People
like parents, teachers, friends, and employers who know you
well can give you a worthwhile opinion. They may be able to
tell you some things even you don't know. ' -

Look at the following examples.

Janet was never a particularly shy girl, but theére were times when -
she felt nervous and a bit uncomfortablp meeting people. So she
was quite surprised when one of her teachers encouraged herto
apply for a job with the airlines. *Janet,” her teacher had said: -
“You have just the personality for jobs serving the:public. Your::
 triendliness really puts people at ease.’’ After asking a few other
’ * people,-Janet found out that her nervousness was something only. -
- -~ she could.see—other people, like her teacher, saw her as a ..
friendly and confident person. S S

Bob thought he wanted to be a pharmacist and work in the family
drug store. All through school he worked hard to ‘make: good
- grades in his science courses. Bob never considered beingan 1\
auto mechanic, until one Saturday afternoon when his best friend . 7)) . SR\
said, "'If you're so interested in pharmacy, how come.you spend -1 - W re@ )
- all your-spare time tinkering with old car engines and reading Auto. - F{.

‘Mechanics Weekly”
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Janet's teacher and Bob's triend were able to tell them useful
information sebout themselves thatneither had realized
before. You'll notice, however, that Janat didn’t accept what
her teacher said until she got a second. opinian, If Bob Is
smart, he'll remember that interests are only part of the pic:
ture. As you'll read later, Bob's values, abllities, and work
preferences.could make pharmacy a better career choice for
him, in spite of his interest In cars.

The thing to remember as you begin.-getting intormation
about yourself 13 to use several different sources of informa-
tion. For examp'e, don't be convinced-that you have no abllity
in a certaln area nn the basis of just.one fact or opinion. You
may fee: that y:u are not very good at math because your
grades in algeb-a are low. Your shop teacher, however, may
~ see you as having good numerical ability as he watches you
work with the math problems in' mechanical drawing. People -
Ilike this, who know you well and see what you are capable of,
can give you an opinion that means something. They may see
things about you that you yourseif are not able to see. Try to
use what other people tell you to get a more complete picture
of your abilities, and perhaps even your values and work.pref- -
erences. But use information from others as only part of the
picture. The person who knows you best is probably you!

Look at Yﬂur Grades and School R:enrd;

Where alse can you get information about yourself? Another
good place to look is your school records; they can giveyou a
goud Idea of your strong and weak areas. What are your
favorito acbjects and why do you like them? Are those the
~ subjects you make your best grades in? Notice-the general di-
rection your grades have taken in different subjects over the
past few years. If your grades in math have been mostly A’'s
and B's, then you probably have an aptitude (natural talent)
for math. ’ : )

One word of caution: Don't fet your grades alone limit your
choice of careers. Although grades show how weli you've
done In a course, they don't always show what you are capa-
bie of doing. Hard work, new and good Ideas, and real interest

can make the difference in whether you become good at

- something, or just fair. Be realistic, though. Your grades and
your school records ought tb give you a good-idea of where
'your aptitudes and abilities lie. .
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Take Some Tests

All through school you've been taking tests: tests in the
classroom (such as quizzes, midterms, and final-exams),
achievement tests (like the Florida eighth grade test), and col-
lege placement tests. You can use the resuits of tests like
these to give you an idea of what your aptitudes and abilities
are,

There are other kinds of tests you can take too, called interest
tests, that will glve you Information to use in deciding on a ca-
reer. These tests help you figure out your Interests and com:
pare them to the Interests of péople who are actually em-
ployed in a particular line of work. For instance, if you like
helping people, you may want to go into teaching or nursing.
If you're interested in taking one of these tests, see your
guidance counselor or visit your local Florida State Employ-
ment Service. Many of these tests are given free of charge.

Remember that tests, like other people’s opinions, are only
one source of information. Theéy should only be used to heip -
you find out more about yourself. Test results cannot tell you
what career to choose. But, when used together with other
sources of information, they can help you get a more com-

plete picture of your abilities, interests, values, and work -

preferances.

You can't choose a career until you know who you are and.
what you have to work with. So use all the sources of lnfarmaa
tion that are available: ‘ :

yourself - 7

other people who know you well

your grades and school records

tests. - A}

35
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g

Getting Information

about Yourself

1

. about a career, what would you say?

What are four sources‘of information that you can use 10 find
out information about yaurasi{?

P

Robert pians to go to engineering school after he graduates
from high school, and so he has been taking math and
sclence courses. His grades in these courses have never
been above C. On the other hand, he hasn't made below an A
in English and Franch in two years, it Robert asked you forad- -
vice about what his grades mean and what he should do

Malinda is taking a drawing course through a correspon-. ;

‘dence school. She receives her assignments through the’ .

mail, does them, and sends them back. She has nevermet her - |
instructor. One day she gets soma drawings back from the '
school marked, “YOU HAVE ABSOLUTELY NO TALENT FOR A
ART!" Melinda doesn't balieve it. Her parents and her friends
have told her several times that her drawings are good, and - -
she thinks they are, too. When her friend Jean asks her why o
she Isn't more upset, Melinda answers, “It's important to lis- -
ten to what other people say about your tatents—but it's just
as important that the person be someone who knows you well.:. .
and someone you trust to give you an honest opinion, Thit”{
correspondence school instructor has only seen two of my -

drawings, and I've never seen-anything she has done. How |

can | rely on that one opinion?" Do you think Melinda was -
right? Why? . .
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Activity:
Everyone has different abilities. Knowing what you do best
s will help you figure out which occupations you may want to
explore. ) .
) This chart shows some of the rniny kinds of abilities, For
sach one listed, put a'check () in the box that you think best
" describes your ability level, Then look at whare your checks
are. They show what you think are your strongest abilities.
(Remembar, you can aiso get information about your abilities
from tests, grades, and other people.) :
Very , : Very
Verbal High THieh Average Low
Able to understand and use - =
words and ideas In speaking
and writing . - = =
A Numerical »
Able to work with numbers ac- - -1 =
curately and quickly . B
Reasoning
Able to learn, to unciiarstand‘ N o
and to solve problems B
- Perception
Able to see differances or simi- -
larities in the things around you i
Coordination
Able to use feet, hands, and fin- - :
gers easily and skilifully _ _
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P You probably have somae skilis and abilities not described in
2 the chart, What are they? What do you do weli? Think aboul
" your hobbies and activities away from school, as well as your
school work. Some of the skills you've developed thare could

be useful in certain types of work. Here are some examples:

photography
shirpsr\qatinq
sports

selling

writing

public speaking
warkirig with people
mechanical ability
making plants grow
teaching

bullding things
organizing activities
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Am%:n @ One way 0 think abou! ocCupations 1 in terms of whether a
gt ~ persan spends most ol his/her time working with people,
 Jdentlfying You: % 1hings. or information. Mechanics and construction workers,
Work Preferences {or example, spend most of their time working with things

and equipment. In other jobs, such as nursing or counseling,
most of the workday is spent working with people. Mathema:
ticlans, law clerks, bookkeepers, computer programmers, and
scientists work mainly with information~-tacts, figures, and
ideas,

Of course, most jobs involve all three— people, things, and in. . WOrKing with people
formation—but in different amounts. With which of thase
would you preler to spend mos! of your time? Put 1 by the . WOTKInG with things
one you'd like moat, and a3 by the one you'd iike jeast.
e WOTKING with information
{tacts, ligures, ideas)

£ Choose the work situstion you prefer in each of the pairs
P below by placing a check (») in the correct boxes.

T doing something differant ivﬁy day
2 doing the sama thing every day

R Z taking orders fram anothar parson
= giving directions to others

5 working alone most of the time

T working with other people

B Place a check (»~) next to any of the following working condi-
"} tions that you would dislike very much—-so much that you
would probably turn down any job that invoived that type of

working condition.
Z heavy physical work 2 having towearauniform  Z loud noise or vibration
C sitting tor long periods O getting very dirty or Z traveling most of the time
T standing for long periods greasy = working in a large city
‘' dangerous work T all outside work . working out in the country
G extreme heat or extreme L allinside work ~ Z working alone most of the
coid ‘ 1 routine, unchanging work time ~
T having to work_ overtime, (doing the same thing O work in which deadiines
nights, or weekends over and over) are always a part oi the
T high pressure work; mak- ; job
ing important decision: I other (Write any other working condition that would
that affect many people botheryou aiol.) I .
NeH

39
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A b3 s ) What ‘ss most iﬂ:ipﬁﬂin! t¢ you in a job? Since most people
RSy work 10 aafn a living, the pay 18 usually important, But a c&
Rating Your Job Values  cer should give you more than money: it should tultill (meet)
= some of your personal needs of values. The job values listed
below are Ones many people {ind important. Look them over,
and add any other ones you think of, Then rate the values on
the list below by putting & check () In the column that

showa how you lesl about them.

Not important important  Very important

_ ~loms  tome _tome
Job security, Do | want a job which is - ] 0
steady —one that i can count on?

Famae. 0o 1 care a lot aboul whether psople = - o
Know about me and my work?
Service to others, Do 1l want a job in which | — - -l
can help other psople?
Meoney, Does the amount of moneay | earmn o = 0
mean alot 1o me?
Personal satistaction. Do | want a job that o - o
will give me a feeling ot doing something
worthwhile?
Respect. Do | want people to agmiré and ook - o o
up to me?
Challenge. Do 1 iike solving new and gitficult = - o
problems? Do | like 1o work hard, to the limit
of my ability?
Creativity. Do | want to Jo work that depends = - g
on My OWN new ideas?
interest in knowledge. Do | want a job in ! - J
which | will discover new things?
Enjoyment. Does my work have to be fun? - o o
Time. How important is it to me to have my - o a
evenings and weekands lree—no working
overtime?

i o —- -
Power. Do | want a job where | can make the - — o
gecisions and be the boss?
(1 there is something eise that would be very C = ¥

important to you in & job, write it here.)

20




SelfTest

L Name four klnds of !nfcrmatign ‘about yaurself that yau
o , . ' shauld useé mcheasmganeccupatlen .

2 T = e - = = T -
3 , ~ N '\T'? - ’ 7 7‘7: — | _ 7,.,',
4 S

Objective 2
< D List three ways to find out information about yourself.

1 ~ - - - i R ';, - L ‘“
2 ) i - :”7 i \7;77, . : ; . = ) R ji Pl
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"out.ccupatrons

To rnake a wisé decisian abaut anything, you ﬂeed to knaw
~ what your choices are. When making a declsmn about some-

thing as important as your future occupation, yc:u 'l want to-

spend time exploring the many different careers that are
' open to you.

In the first part of this booklet, you learned
about the kinds of information about yourself.
that you need to help you choose an oc-
\, Cupation.

interests

Occupations

|n this sec‘.tian, you'll find eut what kinds of

information you should get abaut the acc:upa— ‘

nans themselves

*

Typgs ﬂf Information about Occupations

You really don’t know much about an Qccuaatian until you

know the dascription of the job, the rsquirements far the job,
and the job future.

The job raqulramanls are thﬁse things that you must have in

order to get a job, such as a certain amount of education or Vo

training, special abilities work experlence, or special licens-
- Ing. Special abllities are {ha skills needed for a particular oc-
. cupation—Iike being able to read music to be a music teach-

er, or knowing sign language to work with the deaf. Special li-

canslng or certification is required to work as a registered
nurse, a Ilcansed piumber, an airplane plle’t or a truck driver.

ey

o . 4

Wa .
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Job requirements like these are impartant information to look -
for when you are exploring an accupation. For instance, to be
an accountant you need a college degree and high numerical
~ ability.” As a beginning auto mechani¢ you may be able to
learn the trade on the job, but you should have mechanical
ability. Mechanics are also required to have a driver’s license
and their own hand tools. In addition, work experience is
required for fany jobs.’

Future

The job description tells you about the occupation itself:
what the duties are, how much it pays, and what the working
conditions are like. For example, depending &n the particular
field of accounting, an:accountant's duties may include
C : auditing books, preparing tax forms, or providing information
to help executives make business decisions. Experienced ac-
countants earned between $17,000 and $29,000 a year in 1974.
The working conditions are 'usually those of most.office
jobs—indoors, working mainly with numbers and infor-

mation. ‘ ‘ : :
The auto mechanic's duties usually include performing main-
tenance; locating the cause of mechanical problems; using
‘ test equipment, tools, and manuals; and making repairs.
g - . Earnings for a skilled mechanic working for a dealer averaged
? about 37 an hour-in 1974. Working. conditions often include
long hours, handling greasy and dirty parts, and litting heavy

objects. = :

i ‘ _ The job future includes the employment outlook for an occu-
‘ pation and the chances for advancement within the occupa-
h . _ ~ tion. The employment outlook tells you whether the career

you want to prepare for will still need employees when you
finish your education and training. For example, employment.
in space program occupations went down from 1.4 million
workers in 1963 to 750,000 workers in 1974. The employment
. outlook is.better for some occupations than others; for exam-
' ple, auto mechanics and accountants will continue to be in
demand. _ ‘ :

The chances for advancement are the opportunities for mov-
ing up in a job. Experienced auto mechanics with leadership
ability can work up to service manager or shop manager. Ac-
countants have many chances for advancement to supervi:
sory or executive positions. Chances for advancement are
not good in all occupations, however. For example, power
truck operators have limited opportunities for advancement,
although a few operators may become supervisors.

43 (e
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¢ education andidf training -
® special Iicenses or certification : _
® special abilities : A
e work experience - : \ - '
® duties . emplayment outlook
® galary (pay) ® chances far aﬂvan’cemant
¢ working conditions
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fEiiéW are some words that you will come across as you
.. -axplore occupations, but the letters are all scrambled. Try
your lu:k at unscrarnbling thern USE the list belcw for clues.

Typss of lnlarma‘ian E:&mplas
Job Raquiremeafs | ggucanga andlor training
7 special /icenses or certmaatlgn :
| . Speclal gpilities ..
- ‘Q'ka mgclga;e
Job Description

dutie: .
Salary(pgﬂ .

Job Future - =~ = emplaymantgg_ug_gg_
. A \ chances fnrM
_ i -

~ KooLTOU™ 7,

 NIRAGNIT . *

capEUNIOT,
 CIEEPRXNEE
ESTUID -
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R ldentity aach of the fallqwlng ex_arnples of jab lnfgrﬁ' atlg_n_
B o e /wrltlng in the type ‘of information it is—job requirement, ol
L ' . o descrlptian, ar jab future; Tha ﬂrst ana is aﬂsweredf rya ).

e

Typna”oblnlarmanur yrrEnmpll . a §   R

A . i, :abllity(ablem typeas wardsperminuta)

' ehsnces for advancament (advsnce te mansger In twa years)

L ER

T 'warking candltinna(workautdaars)

- - SRS ‘-educatian andlar tralnlng (I?igh sehaal dlplams required)
pay (earn ss. ?OQ:S'I 1,50@ a year)

e - job autlaak {need far warkers ln this carser wm deersase)

=

spaclal licenses or certnﬂcatian (pllar s Ileanse required)

_ work axpartence (twe year's wark sxperience nesded)

. - - e ) . e .
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Self-Test

OMS

L . Name _

Date "_

List thrae ma]ar types of job lnfarrﬁatian to cailect befare yau ,
decide on an acgupaﬂen, and glvs an exampla of each typa. -

TYPG ai Infaﬁﬁlﬂgn R

Ex:mpla

- »“;
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Aruitoxt provided by Eic:



| s Hﬁu to Gcthfbmﬂiﬂn about Gmﬂgm e

Just as there are many ways ta ﬂnd out rm:re abaut yaurself

there: are many géed sources of information about ac:c.upa"
tions. SQI’I’IB sources, such as books and magazines, prgvid
-more ,infcorrnatiaﬂ than others, Workeérs in ' n;' sup cal
tell yQu things: about their: jobs- that you: rnay nat be able [
find Sut anywhere else. Materials distributed by state or loca
groups and agencles are good sources of up-tc:adate inf:m'na
tion about jobs:in your area.. As you can see, you'll get mg'
carnplete information  about .an- occupation if you use &
many. different sources as possible. Here are same gt:c:d_;
ways to ﬂnﬂ ﬁuf abeut an mGupstlcn,

-

Talk wlth peaple wha work in that accupatlaﬁ. If yau dgn t
know anyone to talk to, maybe your parents or friends do. As
- them to introduce yc'uf :

' Qbsarv , f ,‘ rs on the jab This ls a great way ta ﬂnd out
h I8 lnapartlsular acc.upstlan. o

4Thll‘lk abaut yaur own wark axperle_n ‘Wh
- have:the paaplg you've. wgrkaazwlt done?.
you: work as a :part-time recep
;V,yau ve seen sama of the du‘tles thatr
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city library to show you some books and magazines about dif-
ferant occupations. For example, Worklife and the Occupa-
tional Qutlook Quarterly are two maqa:ines that have articles
about accupatlans

- Talk to members and officers of different trade unions.

Write to professional groups for information about particu-
lar occupations. For example, if you are interested In becom.
ing a barber, write to the National Association ‘of Barber _ i
~Schools, There' aallstat helpful addresses on paga‘lez ' Lo
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- T 50, with all the Information you need In one place. In addl-
p

&t

" The Dictionary of Occupational Titles is-printed by U.S. De-

. very- small;and: can only be read through a viewer called
~reader..Each'oard contains Information about an oceupatio

Books and magazines are excellent sources of occupational’
information, Most schools and public libraries have reference
materials in which you can look up:different occupations. If
your instructor doesn’t have coples of these, ask your school.;
librarian, guidance counselor, or occupational specialist to:
help you get copies. Here are three printed sources of occu-
pational information that can be found in many schools:

° Qqéb}étlonil Outlook Handbook
..-@ Dictionary of Occupational Titles
" '@ Project VIEW. ~

Contained in these materials are the Job daséﬂptian, the job.
requirements, and the job future of aimost any career you.
want to learn about. These references are handy and easy to

tion to occupational information, each one contains a list o
other sources that you can use, or write for, to get more infor-
mation about a particularoccupation. o

The Dictionary of Occupational Titles and Occupational Out-
look Handbook are books; Project VIEW Is a set of cards you
use with a viewer. The occupational specialist and school

librarian can help you get coples of these materiais and show
you how to use them., If your school does not have these re
erences, ask if thay have other sources of information about it
occupationg#that you can use. Here's what these source
contain, L SUSRTER RS ST R

partment of Labor. It describes about 35,000 jobs, using &
‘code number-to tell about each job In terms ot type of work
performed, warker requirements, training réquired, phys
. demands, and working conditions.-Your school library pro

.ably has a copy. -

The Occupational Outlook Handbook Is shown In the sam.
ples on page 49 and on page 82. This book Is available

many school libraries, too. The student in the following activi-
ty used It to get information about drafting as an occupatio
You'll be using the Occupational Outlook Handbook to do the
activity on the next few pages. - e
The letters In Project VIEW stand for Vital Information_for
Education and Work, It is made up of several decks of card:
_that have besn photographad on film. The print on the fiim is

ek



~including a job description, job requirements, and required
education or training. Because thess >a.ds are updated on a
ragular basis, they provide current :afcrmation about occupa-
tions. Ask your school librarian o, Qegupntlanal specialist it
- your school hn aset.

Some aehaam have shadawing pmgnms. whlch prnvlda
students an opportunity for observing workers on the .
job. More than a class field trip to a job site, :haﬂmnlng
aliows a selected student to spend extended. time—
sometimes as much as a week or more—with workers
employed 'n =n m;cupctlaﬂ that the student Is interested .
in. Studen. .. ..spating in thess programs can see
firasthand the nutiaa performed, the working enndmans, :
and the daily activities of warkirs in :chasen e:rﬂr

-
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Drew Lyons likes to draw and thinks he might be interested in
becoming a drafter. He got a copy of the Occupational Qut-

look Handbook and looked up drafter in the index in the back..

Then he read the article about drafters and used the informa-
tion he found to fill out the Exploring Occupations Worksheet
on page 51. (This worksheet is simply a form ‘on which you
‘can convenlently write the information you find about an
- occupation.)

in this activity, you'll see how Drew used the Occupational
Outlook Handbook to fill out the worksheet. You'll need to
know how 30 that you can fill out your own Exploring Occupa-
tions Worksheet on two other occupations later in this
bookiet,

Here's what to do.

1
Read the information about drafters on these pages. (They're
taken from the Occupational Outiook Handbook.) Each of the
circled numbers (D to 0 ) on these pages is written next
to certain kinds of important information about drafters.

Read the sample Exploring Occupations Worksheet that
Drew filled out on page 51.

&

Write the circled number from the Occupational Qutlook
Handbook next to the area on the Exploring Occupations
Worksheet where Drew wrote that information. ((?) has al
ready been written for you next to “Title of occupation to be
explored.”) , - s

The circled numbers show the information that Drew used to
“{ill out his workshest. Write/ the circled number on the Ex:
ploring Occupations Worksneet wnere Drew wrote the in.

formation.
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(D.O.T. 001,381, 002.281,
003.281, 005.281, 007.281,

$10m: U8, Deparimentof Labor. Bureeu of Labor Baiistics. eaupetions! Outived Henepesd, 1WTET7 Laiton, Bulletin 1818,
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About 313,000 pernons—§ per-
mimm-mﬂn

ments in 1974, Mot draftan in the
Federal Govermment worked for
the Defesss Departmest; those in
State and jocal goversments were
mainly in highway and public works
Wﬁ- m nﬂnl

). Othet Qualifications,
Q mm
[ Persoss interested in becoming
drafiers can acquire the necessary
training in technical institutes, jun-
jor and’ community colleges. ex-
mamﬂmm
vocstionsl and tschaical high
MRBMMBM
through on-the-job tralaing
grams combined with pﬁl-tiﬁi

\ ichooling or 3 0 dyeur ap-
F?fnrdﬂuﬁiwh&m

whather in a high N Employmen
h@ﬁmmmm

gmmhm

specialized flelds. N
H@mmm

¥ mmsmﬁmm

ssce. In addition. more draft-
ers will be needed as supporting
personnel for engineering and
scientific s:upuhm. Pho-
{ of drawings and ex-
use of slectronic drafting
-qulpminl and compular, how.
ever, will reduce the need for lens
skilled draftars.

mdm
hprhmm uﬁnm
Federa) Government paid
dﬁhﬂhﬁumm
starting salaries of $7,596 a year in
lats 1974. Those with less educs-

From U8 Depiiiman! o Labo/. Burshy 01 LADO! S1B1IEY Octyptirgnas Duylines Hiadhias. 1018 17 Eaiion Bunelin 10TE
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EXPLORING éCGUPATIQNS WORKSHEET

Student's ame __OLEW LVQA{S _ . _ Date _MAY. (3, 19277

Title of occupation to be axplored é: DRAFTER e

List the names of books or othar materials usad, or persons interviewed ____ e

_QCCUDATIONAL  QUTLOOK HANDBOOK

Job Requiremants

Do you naed a licensa or special cartificate to do thiswork? __A/Q _ N -

List any othar requiraments for this occupation e _ — —
Job Description '

What are the duties? 28

(SPECTELATIONS. magﬁai_@wggsmm e B by 78 cARAY mﬁ- mg-;:g)
Check () the kinds of interests that are relatad to this occupation. (Thi: questlon may ba omnitted if the information
- is not available.) .

@ artistic @ computational O literary O outdoor a pe rs'ug;ivi

O clerical i~ machanical O musical - W@=acientific (] :m a.arvl:a

hﬁ:k(.e) any spacial working conditions associated with this occupation.

n‘

f"' rnuuna. unchanging work G- very litlla movement O high preasure work
. work that changes a lot O heavyphysical work O muchtravel
work under supervision O dangerous work &3l inside.work
work without supervision . O nightorweskendwork . — - _ ~[J-loudnoise -
work mostly with others O extrema heat or cold -
work mostly alona . O getdirty orgreasy

W) ﬂ'ﬂ ‘U (E

. Does the occupation have ahyaihgrapaﬂiél working caﬁdltiéﬁa‘? Desérib&thaﬁ — — e
| usiMG YopR EVEs TO DO DETAKED WoRK. I

: !~ What is the pay or pay range for this occupation? __¥560 - $/000 PERT pPoANTH.

, .lah Future

i Whi( are the chances for idv:ﬂ;urﬁam wlth.n this accupatlan‘?

o T70MS . gr’r éyﬂp@g ,ﬁbﬁ rﬁga A DECRES.
: \\ln Yﬂoplnlm _
What are the major :d’i:maaﬁa ot this odcupation? Youcan MOVE e
_fﬂtégl

\th!arnrnrna]ardisadunhgunnhlsae:upltlén?_;@“@f ALl AAY BENNG A

- AKE _ANOT NECESSARY. . N . 3

5

ERIC

Aruitoxt provided by Eic:
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Check yaur work hara. L ) . 3
: E’!PLDRING DGGUPATIQNS WORKSHEET '

S M- — Date __MAY /3, /1977
é’?gasﬁsé -

Stydent's Name  _

Titla of ﬂceupmlﬂn to be explorad

List \hq names of books or other materials used, or persons interviewed ____ - — —
AT &N’&g _ QU?’&E&E HAAIQEQQE’

Do you need a licenss or special certiticate lo do this work? NMo — o

List any othar requiremants for thisoccupstion S _— —

.mm-mﬂm . _ - '

BECIAEATIONS TﬁazFééﬁﬁwfé .ﬂmm ORIER (N FO. NECESSARY TO CARRY OUT TWE J0A) -
Ehiek(.r) the kinds of interests that ars related to lhla occupation. (’Tms question may l;acrnmad if the information K
ianot I\ll“l.bl! )

& artistic = ﬂamputatlgn;’lf O literary O outdoor « O persuasive

0 cilerical . @ mechanical O musical @-scientific O social sarvice

Chack («) any special working gahdltlaq; assaclated with this occupation,

@ routine, unchanging work P=Vveary little movement » O high pressure work

1 work that changes a lot - O heavy phyalcal work ' 0O much travel

01 work undar supsrvision O dangsrous work 8l Inside work .
O work without supervision O night or waekand work O loud nolse s
0O work mostly with others O sxtreme heat or cold Sl
o work moatiyaions .~ | O getdirty or greasy P
Does the a::upluan have il'ly olher special working conditions? Eca:rlbe tham - ,, ) —

'gréé”;fﬁ!h’..?é wo RK. I

What is the pay or pay range for this occupation? __¥S5%¢ o - 5 1000 FER MoNTH. . '
M%r . t,

. K Jobs Future @ o o . @

\Nh:l are the :hineas for advancamant wnhln this occupation?

Ga00. EMOLOYMENT O~ DR aETE: m A -4
FroMS. IBEST OUTLOOK ga :F#e TAA- aféﬁs‘f

ERI

Aruitoxt provided by Eic:
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Talking about Occupations

You can get some good, concrete facts about an Qccupaﬂan
by reading the Occupational Outlook Handbook, the Dic-
tionary of Occupational Titles, and Project VIEW. However, to
get information about jobs you don't find listed, or to find out
more about the job duties, empioyment opportunities, or sal-
ary i_n your state, you'll need to look elsewhere.

One of the best ways to find out more about a particular occu-
pation Is to talk with someone who does that kind of work or
supervises workers in that area. These tips can helpyou set
up and conduct a good interview with such a person.

1. Always be polite.

2. Telephone for an appointment. Make sure that it L.( a
good time for the person you are interviewing.

3. Write down the questions ycu plan to ask and take
them with you. :

4. Introduce yourselif,

5, Tell the person why you are interested in finding out
about his/her occupation,.

6. Take along a pad and pencil and write down the an-
swers to each question you ask.

7. Thank the person.

After the mtervuew, fill out an Exploring Occupatians Werk- :
sheet on that occupation. (There‘are extra copies at the back "
of this booklet.) Use the notes you took at the interview to
help you fill it out. Keep this worksheet and the other informa- -
tion you gather about occupations in one place. Then you'll
have yaur own collection of lnfcrmatmn ‘about the occupa- -
tions you're mterested in. -
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wnit are the m‘iiar :d’i:maaga ot this odcupation? Youcan MOVE e

& FASTER THAN
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Turn the pa a check yaur answers,

1 i . 3 . N

O

ERIC

Aruitoxt provided by Eic:




SRS Fuaa W -
® A L

\Nh:l are the :hineas for advancarnam wnhln this occupation? VERY
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